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1. iR

1960 FERUBEA V¥ —Fy PV EFHLBRBEFESEZZEL. BARICBVTIT 1980 FERICEH
Xy PU—27 & LT—HRECHEFRS CEbIL, 1990 ERICIIFERAEARTFTEINDICNEST, LD
AL BEBEREBETHIZLEBTEE Rz, Fh, A1V 2 —Xy ML L BBEIFETIDIE LVEHE
FRECI-oTEBEENER/ILL., FREBOWHRLERBTIBILNTRICAR-TEE, ZOZLKE
VAL BATLWVERE LV RESERBICRET I L ONE LTI HRY LV RYICAETE S
LA E o TE T,

ST, KETOEMHE &V o 2 WA L ~UL (Academic Level) 128V T, &% DEMLSH ISV T O
RRFBEEDDIHE. TOEMIBFCELIANRCHABB LI VORFOHERLBI DI TRPB LR ED
EHEROBRITUROI LB EL B> TL B, BILROEMHBL A TOEZIHRCBNT, &F
DEWRLBMRIZONVTORBRECEBZEITRAFTESIN LV ZLIEIARVEER - LTHBELELD
THD), ZIT, SELEREMIFICONT, BREROEWHCHABEREINZFES., L CHRICH
BENDFAIT, EASELLTEBICIZBARERIZZN |, LEN-T, BIROEFHL LT
DEBXHRIZBVTEFOEMPLHRIEOVWTOHFRE TE BT ELAFETAHS, KETEMIEX
ROMX R EDEIESERERETEABMBLE V) ZENBERRAFAD—DOTHBENIZ L ITREH, &
FEBVWTRIDESR=—XZhr»b3RBL LT (BEEE 2HABELTHY., SE L08R HEY
L, ZEOBEILL>TVD, TOBICLEDEIRT Fu—F 2T 52 L CRARIZO LY KR FAICH
LDEEDL, ERidmEIE, BY LZ¥TEHE (autonomous leamers) ~ L HL Z L N TX BN WVH - L 3
B2BRITLTWBLZATHH S,

ZEIT, BLRRETOEMEFT LV o LEWHLAVICBVWTHEERZAZIAO—DE LTELLNS
IRBFBCEINEEFANRXEEZRARBD L] KOV TORBICHWT, H¥EE- 32T LYELE2
BNHIZEBREZODWTORERLEATHEIP, ABTRETHELOVW ONETOHEBAKREYT S LE2 00
DHLOEHMBLTNL, T, 20BN ERRICEELARAENO— 2L LTERIBEBOEDIZITF- 1=
ERBEBECIIMEICOVTHRBL TV, 2B, A2 EBCEIN-EMBLCELRLRS &
L] VO RAFLEZREBL, MESE, BXLEEFE~LBL LWV 70 —FOBE~DO—BSTHD
ZeEMRELTEL,

2. BREER

2—1 ESP/EAP vs EGP

RERETOEMBEED L 5 RERMLANICBNTIR, BREHBFIRSVTHLEL LM E T LITBRN Y
ABZERTHH0IV L, TAThOEMALBFCHIET LR bORROENBZLIERBTHS S,

1 F38(1995a, 1995b). I (2006a, 2006b, 2007a, 2007b)% 2 &
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EE, BRFITOVWTITEIZ ESP (English for Specific Purposes) ¥ 7= iX EAP (English for Academic Purposes) &
Wo T H TRAICERINTVS, Z0ESP LW IRXFIX 1960 £ %55 ESL/EFL BETOERE
BROEER—4HL LTRREL TE 7 (Anthony, 1997; Far, 2008; Johns & Pricwe-Machodo, 2001) 25, S #I#i
IZBWTIZESP OFREMMEE L LTUTOL S ITEE ST b TV (Strevens, 1988 as cited in Far, 2008),

+ Designed to meet specified needs of the learner

* Related in content (i.e. themes and topics) to particular disciplines, occupations and activities

+ Centered on the language appropriate to those activities in syntax, lexis, discourse and semantics
* In contrast with 'General English'

ZZCHEAEINDZ L L LT, ESP i3 — MM 72 ¥.5E (General English; GE). 3 724 % EGP (English for
General Purposes) £ BB EINZ b0 L LTHBESITONTWVWRRTHSD, ZD0Z ik, Enrxhid ESP i
ERITONTERSEIERERERBIVEREZ LI —BREET OO THo T, 2<FLVWEELTH
DLBATNWDZ LiZAD, Ll ESP KRBT AHESLCBRIELICON, UTO L KBRS TN
& 9o Tz (Dudley-Evans & St. John, 1998; 4-5)

1. Absolute Characteristics:
+ ESP is defined to meet specific needs of the learner;
+ ESP makes use of underlying methodology and activities of the discipline it serves;
+ ESP is centered on the language (grammar, lexis, register), study skills, discourse and genre
appropriate to these activities.

2. Variable Characteristics:

+ ESP may be related to or designed for specific disciplines;

« ESP may use, in specific teaching situations, a different methodology from that of general
English;

« ESP is likely to be designed for adult learners, either at a tertiary level institution or in a
professional work situation. It could, however, be for learners at secondary school level;

« ESP is generally designed for intermediate or advanced students. Most ESP courses assume some
basic knowledge of the language system, but it can be used with beginners.

ZZCHEKKEVDIX, ESP & EGP LOENZNOMEIC OV THERNRHIZ LBl Loob, I#HR
ICRRBABDOTHD] LWIRZFELTVRVEVDI ZERHETONBESS, #KBic, FEMEELLT
EIF 5N TV EGP & DX SIHHES ("In contrast with general English") (X Z D EHE S IFBIRSh T3,
Far (2008) {X. "In this definition the range of ESP has been extended and become more flexible in its modified
description.” & ESP BxtB L T AMEAMNKBIN I L2 BEL, k., ERPBEOLITHEELZEAT
5 %8 (e.g. "ESP may ...", "ESP is likely .." [BHEIZEHICX 5]) » 5. ESP RFEKIEEZFHFOI LR EGP LER
VEIERERLIBZILEEALMIILELBRRTVS,

UED LS5z hbEZXDL, BFMEFTOL I REMPLANVICBVWTITORSER/BHFT LV DX,
REFTDONTE ST LELEBTHRBIVCEREIEILEORARZEN LD, ESP OBRELHIE
ZTHEDONBERELWIZ LIZRBTHAD,

FHTIX, ESP & EGP FNFNERKE ST TVEHDOLIRLEDIIRATHAS I D, ZOHRIZDOWNWT,
Widdowson (1983) IX £ D ELEEEB #UTFTOL O ITEHL TV S,

EGP
» The focus is often on education.
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* As the future English needs of the student’s are impossible to predict, course content is more difficult
to select.
* Due to the above point, it is important for the content in the syllabus to have a high surrender value.

ESP

» The focus is on training.

* As the English is intended to be used in specific vocational contexts, selection of appropriate content
is easier (but note not 'easy’' in itself).

* Therefore, an EVP? syllabus need only have a high surrender value linguistic content in terms of the
English foreseen to be most relevant to the vocational context. The aim may only be to create a
restricted English competence.

TOEYIZ, ESPIRBVTIE IRESNZEERBIH L TILEL SNI3FHEAPEHEREDI >R LDT
HBHP) LVDZEEEBIBEIOVTN S, =— X247 (needs analysis) 2B L TE D BEICXHET S
VINRADORE, BRERLER - FERAOBERLEZITOLEXDHD VS T LB, iz, ESP ik
B9 % & EAP (English for Academic Purposes) & EOP (English for Occupational Purposes) D Z- 2D % 5 = Y —|Z
43¥H X 3 (Dudley-Evans & St. John, 1998, p.6; Johns & Price-Machado, 2001) 28, K% ZMHFLMELIEL S
2 5iE EAP O#M ST, EFMBMESTFREOH L L THEX 52 51T EOP OFMATEL TV Z LTk
BIEAD, FRETIE EFTEIN-EMNLXELZRAMB L) BEELELOBRRHLRTFRDZT/~E
RBRICHFETHIZLZ2BHBLTVWADT, EIZ EAP OBMAN LR EZED TV 2L LT3, 8. ESP
DEFOFEMMIZOVTIRLUTIZFRT LB Y T 5 (Figure 1),

Figure 1 ESP M 4#f (Johns & Price-Machado, 2001)

English for Specific Purposes

English for Academic Purposes (EAP)

=

English for Science English for Business  English for Medical English for
and Technology (EST) and Economics (EBE) Purposes (EMP) the Law (ELP)
(Academic) (Academic) (Academic) (Academic)

English for Occupational Purposes (EOP)

English for Vocational ESL
Professional Purposes (VESL)
(EPP)

English for Medical English for Business Pre-employment Occupational-  Cluster Workplace
Purposes (EMP) Purposes (EBP) VESL Specific VESL  VESL VESL

o, BHEF 2004) IRFEBHEEDEMNE EAP L LTHRXBZ& ThH5 L L, Jordan (1997) 2 EAP %
EGAP (English for General Academic Purpose) & ESAP (English for Specific Academic Purposes) & IZ[X4y LTV 3

2 EVP & {3 English for Vocational Purposes (BiEHEF D=0 DEE) 0 Z & TH Y, Vocational ESL L Ebh3 -t b5,

BED Y TIL EOP (English for Occupational Purposes) d FAIR 43 IC 3 & TV 3 (see Johns & Pricwe-Machodo,
2001),
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TLEBEILRBDL, KERFHEOENLEEEZRNTINA FIA Vv HBRBE2EETHDLLT
Figure 2 IZRT X O RQBEEWRFAL TV 5B, ZOLEIC OV THME (2004) I TFO L S iIciE~<TW3,

Z DR [Figure 2; BEE] iIC X hid, REEBEEOHMNIT W BNOKSE] (EAP) L DN,
EAP i3 & bz T—¥ZHM BAMDKIE] (EGAP: T_RTOHEMSFICEET 5 2 NEEROKRY) L HE
FEWEBWORE] ESAP: DR EOEMLIFICLERZWMHEEOERY) LicsBEISh TV 3,
Jordan (1997) %3 EGAP & ESAP #@BIICHEET A2 HDE LT, WhiZZEH IR ZDIZR LT,
2 [Figure 2; BE X)X, MELERACHETIALEEREH B, [—8 (General) — ¥ E
(Specific)] DR L ERMAE L 35 Z O& 21X, Dudley-Evans & St. John (1998) (2 &S\ T\ 3,
Dudley-Evans & St. John (1998) TiX, XFEHIKE (Position 1 = English for Beginners) 3 58 %/ L%k &
(Position 2 = Intermediate to advanced EGP courses with a focus on particular skills) 72 ¥ D% BH D EFETH
BICX v ERELZ#RT 228 %2 L o TBY ., EGAP 3% D# LD —iBi@A (Position3) & LTHAL
TWHRY, BEHFHVY X2 T ARBRORALLRAKEN, Z0X 5 EZIFIX, H2IX, EGP I
DWTIRREAZLANCHK X, KFEAZKIT, £FLEBHN B REFETIT EGAP, & HIZ¥RPRERE
FI3(E Tit ESAP BN THL 2 L) AP ST L HEHTOABNBEEELHATICANLE D Y
X277 AHBOFEEEZRELTVS (pp.16-18) ,

ZOBBEABTRLTWVWARZLIZHLTOLRWCEARTRBEEATVAREEZONS,

Figure 2 XEXEHEENOSE (A1, 2004)

English
English for General | English for Specific
Purposes (EGP) Purposes (ESP)
English for Occupational English for Academic Purposes
/Vocational/Professional (EAP)
Purposes (EOP/EVP/EPP) l
‘Common Core' 'Subject-Specific'
English for General Academic  |--------------------omoooooooe English for Specific Academic
Purposes (EGAP) Purposes (ESAP)
2%LFH B RXFE FE (K¥br) EMEE

RRILER AR R T

2—2 L2 (Second Language) ¥ —F 4 2
Grabe & Stollter (2001) /¥, ESL/EFL BET CTOZMHBHICB I 2B AXF NVOEELELZ RO L 52k~
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Many have argued in the past 15 years that reading is the most important academic language skill for
second language students. Supporting these claims are several student and faculty surveys at
post-secondary institutions that highlight the importance of reading for academic purposes. In
academic settings, reading is assumed to be the central means for learning new information and gaining
access to alternative explanations and interpretations. Reading also provides the foundation for
synthesis and critical evaluation skills. In addition, reading is the primary means for independent
learning, whether the goal is performing better on academic tasks, learning more about subject matter,
or improving language abilities (p. 187).

ZITRRHNTVWS X HIZ, ESL/EFL (L2) IC & A MR X VT ERNBE BV TEH - aiRs2 585 =
ERHFNICHF LU T I2RNOER LR EELOTHY, FROICAT L2 E T IWEE L
BOTWKEDICIBEREATHS, Ll BE L) CL3BENEAFERLT L ESL/EFL (L2) i
BOTENERAFTHILIERBORVEVSIZ b HY, L1 CLAHMBEL L2 OBMBRE L OBEES
LbERICANTEL TN RITINITR LRV LT/ 5, Lee & Schallert (1997) i, @ET/ES L1 & L, &%
EEREBORBELZATITRAEIFEELERE | £ AR, BEBELEBOTNPhOXEL HIME
TOROERENCONT, EBEATA L, EF/HEMT A b, BEBEHEMT A LD 3 20F X M 2ELT,
BR{RBL (Linguistic Threshold Hypothesis)’ DRIEZ T o7, ZOWETIL. L2 OEEEERE L L2 OHMESH &
DR L1 ORMBEHL L2 ORBEHLEOBBRIV LB ERREE IR, /. L2 OSEREEIC
LoTLI ORBEAN L2 OFMBEAHCEFE LEFEB LA L L LT, BEROEDMELRBELZL LT
W5, —} T, Yamashita (2007) (X, EFL BBV TEBLEY L CE A EARAREA 2 HBIZ, XEL S
CEROB Y #AF (reading attitude) (2D T L1 (B AFE) TOBMY A HFH L2 (KEE) TOMY MAF ICED
THEPEIDEREREZANTRIELTWVAA, BRELTIZLI 25 L2 ~OHLEORMY A5 OESIT
ROLNTD, L2 COEBHITRENEHVRSIC LI TORIVEAFOREDBESN LR L &0 5 BT
Bohd. ZoZhbFRBHICH L TRRRRAER S P o72E LTWS, & bIC ESLEFL BETF T
DRETIIHDH, MELLEHL TV LBY, £FFOLTFERIOHER. HEVITHEFEDH
BUIZAVONETX A MORBERCICE>THRERRRITWERERSH Y. £, HMEHLERT S ER
FEDISREBTINCEIoTHRBICEVNAELEWERERDZ LD LEBDbN S, BEIZ. “hET
fToTE-EREEER (P2 B KREOKBRE) CHRTIEROEMEN S, 12 12X ABMBICEKT
DERERLLT, OXERERL L OEENBIFTRELR+ORBBEICEL TRV LItk 384,
OXEMELRLCBET I, BITCTF XX MOF—<RBEORTERCETI AN, +hbbAd—
(BERRAF—<BIUABRAF—<) BRRELRAERLERRN I LICL 8BS, OFEOHESHRES.
BHLEOTRBRVNLEZTREY, TOEROWTRMEER., EHREAEFE2RYANTEE FELE LT
WS RETRBONEEZEZTVD, LEEBoT, L2 RMEHEFARL, L2 OSBEREE L L2 ORBEH
EDBBRIZONTRESDFERRENTETVEN, SLRAFERFENDILEZATHHS,

ZIT, BEEHCIIDIBOLLT, L2 CXARBOBSELYRETIAERICOVWTEE L THTE
N, Hauptman (2000) i, A ETICRENTELZLOBRRH - AETNHRICIVEOI-TARTERL L L
. L2 X BBMAICBIT 585 E (Difficulty ¥ 7213 Ease) DRBERICOWTOFH R BMELY A 3 —<HEB
DMFPOEHERTLRBHMA LTV 5, Hauptman (2000) I2 L5 &, “hE CEKMICELONTE -
RIZLLZHEBOBEELRET SERIL S (Language = grammar and vocabulary) ] & [F% 2 hOE
& (Text Length) | Th-olc LWL TS (Table 1) , T ITMEEEH S 55 (Structural Linguistics) > & DO HE

3 Cummins (1979) BEFEEL 77V ABO_SHEHAOT UL ICB LN E A DOBEIC T 5EE ZHHT 5D RF
LebDT, L2 OFHEEAN—EU LOTREICHELARVE, Ll CTHABLEENILOEBIZAR V., —ELED
BRECELTVWIHAICII L & L2 ORSENRICHEENRBERETS] LWVWI3b0Ths, COERREEBIC
F& @M ERTF(RB (Developmental Interdependence Hypothesis: 5~ S B/ TI/ENIT L DO PR T CIBB LTV 58—
EMOBERENLHEENR2ERCSS) bAKIC - EEFAOFLLRBONAEHORBICHET IEHPRET 3
eHDObDL LT®RFRSHT, (eg Lee & Schallert, 1997, Yamashita, 2007)
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Table1 2 IC&HHMMICHITHHESERETEROERKNME (Hauptman, 2000)

TRADITIONAL VIEW

PROPOSED MODERN VIEW

Factors

Manifestation
in Reading Texts

Factors

Manifestation
in Reading Texts

1. Language:
Grammar
Vocabulary

Begin with familiar grammar
and vocabulary, i.e.,
grammar/vocabulary being
studied

1. Background
knowledge/interest

Authentic texts taken from
familiar content areas.
Familiarity reduced over
time.

2. Length First short,

2. Signalling Reduction in signalling over
then progressively i

(increased time.
redundancy)
* Iconic
Pictures
Graphs
Charts
Maps
+ Noniconic
Bolding
Margin notes
Titles/subtitles

<R P>Z~AT

3. Language

4. Discourse

5. Length

~RPOzZzO0OOMmMmW®

BHEATHY, BEETRNET[REZBVTR., XFEBLIRBFTLEERLERRTLIRNEWI IS
FLoTWARZ LICEETS BT WS, FDO%DH, Tablel TREINTWVWD LI IZ, XEOBRIZBW
TIXMEBOETIEFICH-T TH LV #EH»D TR BE~ BRIOVWTIREBHEICE-T HL
W CEZLNAEBBEHEOEM»LEYD, XOESEEVWINLEBRBMICELZ TV ZEIZEST, L2
SBEHBAXABERZL TN EEZILNRTWE,

ZhIZ% LT, Hauptman (2000) i, 4 DD RFBICE S BRBRMAL LT, [H RZ MM, Background
Knowledge)'] 28 L2 K X2 HMOBEELRETSE | OERTHY., UTF. [+ 7F Y > 7 (Signalling)’) .
[E8 M3 (Language)) . [F 4 R 22— R (Discourse; the rhetorical structure of a text)], 7% X hDRE (Text
Length)] DIETHBLEZILNTVWAZ L E, SELERHRECTHEIOBONLEROMANORET S
TLTRRLTWS, ¥k, [BROBSECRB2EZ20RBHEMAE/LANVOER T2 248
RERTHI] LI HREL LI, (HEAM & (V7P 07 28 1| OBSEREFER (Primary
Ease Factors) . & Dfi% %5 2 OBES BEREER (Secondary Ease Factors) & 2 2D W7 A Y —iZpBEhd e L
T3, ZZTCRRENTVB 4 ODERIILLTO L > 72 b D TdHh 5 (adapted from Hauptman, 2000) ,

4 ZZTiX. ECHNAEAF—= (content schema) LAY TBHDL LT3, (pp.625-626)

5 Hauptman (2000) iX. TR, WM, S, —B. SEEOHZ X2 —LBRALTHY., HEBENLF = —(TE.
757, BE, #iR%Y) LERLOY - —(RE, BIE, £S5, KF. TH WE. FFTFRE) BbsLLTw
3,
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Hypothesis 1. The Background Knowledge Hypothesis: The first Primary Ease Factor in L2 reading is
background knowledge.

Hypothesis 2. The Signalling Hypothesis: Signalling becomes the Primary Ease Factor in L2 reading when
background knowledge is not useful for accessing content schemata.

Hypothesis 3. The Accessibility Hypothesis: Other factors being equal, the degree of signalling determines the
degree of accessibility of a text for the L2 reader.
Corollary to Hypothesis 3: A highly signalled text will be more accessible than a moderately signalled
text, and a moderately signalled text will be more accessible than an unsignalled text.

Hypothesis 4. The Secondary Ease Factor Hypothesis: Other factors being equal, Language, Discourse, and Text
Length are of secondary importance --- after Background Knowledge and Signalling - for accessing a
text by L2 readers.

Hauptman (2000) X, A% —<ERICLDETABRA L2 FEEOHRMEICTRZ - TWB 2 L 2EEICHR
ALTRY, SEJERHALTHEILOEONERROMAY L2 KI3HMOMIEREFERICBET 3K
BEXELTVWIZ L0, BR2EENBEEIOAELD LT AGHORMEAREL, Ax—~<BRDVS
TV HERCEHLEHF LOVRBEESOTRIATVWRETHB EBERSTI TS, EbiT, Zhic
XoTEHOTHXRAMBECOEESLETHILEROLTWS, Thbb, ko figlbbiht) 57
FRPCRRLS, FFEO=—XZHEHEB L, FHEEOHERMM, Bk, BECESLE T£0] %X b
FPEBECRBETDILVEETHY., TXAPDBEMSFICETZF I U /b EBLTITFDRBRETH
3LLTNW3,

CORMBIBEELT, L2 CL2HRMICBIT Z2ERAMOBEEMRICET 5 H D& LTIX Carrell & Eisterhold
(1983) R EB L MBI TV S, Carrell & Eisterhold (1983) i%, X THRALN CE=RBIZBIT A LES
BENETNE, ERBEBILBI IBERIBOBFZERMMLERA S —<BREFLICOVTOERND,
ESL/EFL IC X BB 2 ERDMOEEM L HFHTRBRERTLTVWS, kbizckds, ThETR
HONTELLASHEFMNET VIRV TERIBOBSIIBMY AN TRV R, ¥RIBOR- T
BFEZEFCHATETELT. THEFEERISATOARP o ERRTWVWS, —F T, A3 —<HKT
FACBOTIR, 7R MEBEBTHIL LT (BLFOURIM  LZOF XX L EOREXBORE
("an interactive process between the reader's background knowledge and the text” [p.556])] Tdh V. 2TFHOmMEE L
THEAMOBEMLEEBESTHZLBAAREL LT, HROBORLTHBLEELLOL LTV, ¥
o, 2F—<BRBNT BROBBEIEA VT y FEREFORF—<ZH LTy LTSN, 204
YTy PREENZHRIH L TAF—<0LMER—H L RATIR LRV E WS RRIC L » THMND
b @ (“the process of interpretation is guided by the principle that every input is mapped against some existing
schema and that all aspects of that schema must be compatible with the input information” [p.557])] T& Y .
ZTOBBICIEFANLZFRLBEBRL LT (R ATy RHE) & [Ny XX TVREB] L) 2 >O0E
B AEEL, TNLRHOW IR TARET LTV AREETHB E LTS, &b, HEbiE
FERBRICBIIERIOMOBRE 2 EMT 5BITIT BAR % —~ (formal schema)] & [HEXF——

6 AF—vHRBIBWTIE, HFRAML T IRAELUMCBEL WM ThHY, AF— (schema) & i TELENIC
BELTWE=AEOBE) THHELTWS, (Camell & Eisterhold, 1983:556)

7 RELT7 v 7RBIZ, AV Ty PERETF—F2ABTIABIRTHELRVORAF —< @ WNOBHIZHIL LR
F—)POLYVBEROAF— (—RIEBEATLE R F—2) ~ LR L TERILISN LB THY | 7F— 2 BEEHEMN
3 (data-driven processing) & FRiEN 3, —F, by FF U MBI, BRO—BEIhz X% -z L5 —BHETH
EMXT, EOFROEL R0 LBERDAF—< L—BTHAETILBEDLRAWBREA L 7y PANLELHT AR
THY ., HEEREHEILE (conceptually-driven processing) & FEiZiL 5, (Carrell, 1983:82; Carrell & Eisterhold, 1983:557)
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(content schema)] DEV * ICHHFETILERH B LBRRTVS, HlE LT, MAENHBF ¥R hOEM
ICRBMLTWSLE, AX—~vOBEHIEICEBRLTWARARH B LEHITTVS, Z0RE. FFR L+
EEFRELTVIRXF—EHE~DOFHENI L, THEFA P ORENEBICAF—<2ESELLLY &
THRZELLEBREEET. 7THFR FNOBEBIERBLTVWELEZONE N, ZORKDOEKEIZSWVT, "One of
the most obvious reasons why a particular content schema may fail to exist for a reader is that the schema is culturally
specific and is not part of a particular reader’s cultural background (p.560)." & HR~_TW3, ZDZ &A%, ESL/EFL

WKEDBEBCBOTHEHANERAX—~ORE (B, BEOX MM ECEESTOATVAIR) ICHERT
DUEEPHDLNIZLEHEHLTVD, LR InoDZ EMbEINIEFENRRE LT, LD
MERIZ, EEENTRCERTSH A H S, ESLEFL REBIZBWVWTIITHF X PZBEMIZEEATY
SHEOALMAEICEAE ST O TWIMBRICERT 2B BICERTHIRETHEILLT, b2
DIDEI RERMBEFEFECRRT IR EDAF — < 2 EHASEIFD 2 HMBBICRI AN E &

THHEZEEZERLTVWD, THIEENERLCESNBRLVEBELDLIARHD, LehkoT, Z0D
TLEABMTRLTVAZLIEBVWTHERTIREATHS ),

2—3 HEROBEEE~DFRME

AECHBELCEXFBERUTENOBONETRICHOVWTER L, BERALEBE~0FREIZ OV TEH
LTV ZERT D, 2— 1Tk, RETOEMBEFT LV -72E2MFH LNV ICBITZ2EBEHFTOEMNIZOV
TR RBREUBBICESVTHDRARENDIZOVWTERLTEL, Thbb, KETOEMEEL
Wo e ZHLRNVICBIT 2 EBHEEREE)LIX. BIED ESP OERBWBRL 1D, HRITOATERLS
ESELETBEEBLIVETEINOBONMRE2ENL LSO, ESP DFHEEZRE X THEDONEIE
THAHILNIZLTHD, £, AHEF 2004) LEBLTND LBV, TOSHEHE (FEEHT) ILEAP
DEBZBNTEZ TV RETHY, HRABRLTVWIDEELBROEELDS 1 SOHIE LTRWICBE
RB3bDEEZOND, 7277 L, ESP(ZZTCIZEAP) KBWTik IRESN-BEBSEICH L THEL X
NAFEARPEBFREDESRLDTHBN] EWVWH I ELEHBIIBERONVTVSE D, =—X45H (needs
analysis) i LT, P HFICBOLH EE ST LERSW. BB T IV I NROREE. HBESCHR -
ZEREEOBEREFZITOMLBRHDLVWIZLIIRA D,

¥, 2—-2TiE, BNHBEICBTS L2 ICLA3EMAFINVOEERESC, L2 IKX5HBICHLEEE
FRMEIESOVTERLTEL, 9, LIICKAHME L2 KL 2HMALOBEEHICBEDL 3 BERORIE
DNWTiE, L1 226 L2 ~OFRMEHOEBIC L2 0OEEREZEORABREbo TS LBALND LT HHE
(e.g. Lee & Schallert, 1997) 8% 5 —F T, L2 OEBREBEOB DLV BHEOLN Do LT I3HR (g
Yamashita, 2000) 55, HEPSLBONIBRIZOVTIL, FFHFORFRRROMHER. HDVIIRE
FEHEPEBIAVONATHFRX FOBERLRZI>THRENRRLITEESDY ., o, BREHZER
FTARAERZ2 DL ICERTINPCEI - THLRBCEVWVBELITRERDE LD LB S, EHVEE
LTW3 EZEHEAREE LI+ BBEICELTVARNWI LICEETS L2 KL 3HRMBIEKRTEE
A CHEDLAEELMETLHZOT, L2 0FTBERBELOBEHIZOVWTIRELRZEL OHRNLEL
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In the academic setting such as the professional training at a university, reading is considered very
important since we are required to read documents such as academic papers or literature associated with our
interest or major in order to get some information or some knowledge when we conduct our study or learning
in the specific area. In addition, the cutting-edge technologies or knowledge in the scientific fields are
announced all over the world, in many cases, in English. Consequently, it is highly significant to investigate
and discuss teaching or learning about successful, autonomous ESL/EFL readers at the academic level.

This article discusses some factors (e.g. ESP/EAP, the important role of background knowledge efc.)
contributing to being autonomous EST readers at the academic level in the ESL/EFL context like Japan and a
perspective on the construction of the pedagogical frameworks.

The article also investigates an overview concerning how L2 learners acquire background knowledge in
the academic fields. The result suggested the important role of the Internet.

Keywords: ESP; EAP; Academic Level; ESL/EFL; L2 Reading; Background Knowledge; Schema.



